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CHAPTER 1
A SUBTEY OF THE STEPHEN HIGH SCHOOL CBADOATXS
Stud/ shows how the school has met the seeds of
the vocational pursuits of the graduates.

Introduction
In the past few pears, guidance has begun to play such an im
portant part in the life of the high school graduate pupil.

When one

considers the rapid changes, in family life, labor and industry,
population, standards of living, there must be a demand for vocational
counseling.

Home life formerly was comparatively simple, local, quiet,

and Independent.

How these conditions have reversed: for home life is

complex, and the ease of transportation and communication now has
destroyed local Isolation and independence,

few homes, if any, now

produce all food and clothing, as in former days,

formerly labor was

static and general; now it is highly specialised and continually
changing and as old occupations disappear and new ones appear, rural
communities have become urban,

from these facts it is evident that

there must be a careful choice by the pupil

from the many vocational

opportunities available.
Two important justifications for vocational guidance are, first,
for the purpose of making the individual a happy, contented and
successful worker; and second, for the purpose of developing a society
that recognises and utilises all kinds of individual possibilities.^
In guidance there are five basic principles, which are:
1.

The discovery of the pupil's abilities

2.

The discovery of the pupil's Interest and appeals

J-Harry C. McKown,~Home Room Guidance, p. 247. Mc^raw Hill Book Company.

2.

3.

The presentation of vocational Information courses

4.

The making of individual recommendations

5.

The offering of an educational foundation necessary
for the vocation

It is known that in the past the first four of the above
principles have not

been considered except by a very few interested

teachers and parents who took it upon themselves to do some guidance
work.
Therefore the school has been interested in finding out how
adequately the curriculum has been in presenting a solid educational
foundation for the past graduates and for the present graduates in
the pupil's chosen occupation.
Purpose
The real purpose of this survey may be summed up as follows:
"Bow can this school better serve this com unity's graduates?"

To

attack this problem it is therefore essential to state the detailed
purposes.

Potent questions to be answered are listed with the pur

poses.
The purpose of this thesis then is:
A.

To cheok the occupation of the graduates of the local
high sohool.
Where did he find woxk?
What vocation did he select?
Why did he select the work he did?
Was it by chance or was it planned?
What were his qualifications for the Job?
Did he seek further education?
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Did he find work in this, hie hone community*
low many graduates left the community and how many
remained in the community*
Why*
B.

To determine where the curriculum in the paat and in the
present meets the needs of its graduates.
Did the different curricula take into consideration the
growth and changes in American problems of vocational
life*

C.

To trace the changes in the curriculum.
What stages, or changes did the curricula pass through*
Old the changes in the curricula from the beginning of
this high school to the present time have any in
fluence upon the graduates present vocational
selection*
If so, to what extent*

0.

To find out how the school could better serve the needs
of its pupils.
What are the interests of the pupils in the community*
What can the community offer*
How can other pupils in the community that are not
Interested in vocational training be induced to
attend school*
What subjects could be offered or dropped to better
serve the pupil's needs*
Would graduation requirements, if changed, or re
stricted serve the pupils better*
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V.

To

determine which subjects were of the greatest Talus,
or

the least help la their Toeatioaal work?
Scope of Surrey

This surrey includes a conpreheneiwe study of all of the
graduates of the Stephen Sigh School, Stephen, Minnesota.

The first

elnss graduated In 1906 and the last class considered la the tabulation
was graduated in 1940.

This meant that thirty-fire graduating classes

were studied as there were no graduates in 1906.
The study includes the present leesties of the graduate, hie
vocational occupation, and ether items of interest such as sex, changes
of rocattonal fields and erigin of now oaee and the occupation of the
women graduates before marriage.
The scope of this surrey hat not been duplicated ne far as the
writer has been able to detemine.

The aurrey deals with the graduates

of the Stephen High School end is the firet one of ite kind dealing with
this school.
The writer of this surrey knows that there hare keen other
studies Bade of hig

school graduates, but these hare dealt with other

schools and usually hare bean limited to a definite number of classes,
such as for a period of fire or ton years.

These reports hare studied

the graduates from a different Tier point, wi*.— to chow the relation
ship between the graduate scholastic narks and hie success in his
chosen vocation, to show the relationship of the graduates* vocation
toward eollaga education.
Tho scope of this surrey is purely local in subject content,
but it should be of interest to students of education as a means of

comparison with other schools of similar alts and problems.

Other
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limitations of ths scope of this survey are that this study deals only
with the graduate and not with the non-graduate, who also Is a member
of our society; that social, economic peace time and war time conditions
of the countxy may Influence vocational trends; that most of the reoent
graduates have not entered a definite occupation as yet as they still
may be at home or may be attending schools.
Method used la Securing the Data
Data for this survey was secured for the most part from primary
sources.

These primary sources were the puplle' record cards of school

work on file In the superintendent's office.

These records were ths

permanent record cards, the census cards, the guidance cards, and the
graduates' record cards.
During this time a permanent reoord card has been compiled which
was made, after studying all the cards available of this type, for the
purpose of making as complete a recording of the pupils' school life as
possible.
On this eard the following information can be recorded:
1.

Subjeots taken, with mark credit and year from the first
grade throughout grade 12 using either the 6-6 or the
6-3-3 plan.

2.

Complete health record

3.

Intelligence and achievement test data

4.

Vocational interests

&.

Extracurricular achievements

6.

Attendance records

7.

Tear of graduation, with scholastic average, rank in class

8.

State tuition number with grade marks for entering high
school

6.

9.

HeBidenee, address

10.

Location, nationality and occupation of parents

11.

transfer information

Census cards vers not oonplete tout those that were available
vers used to check against the other records available.

Information vas

given concerning the vocation of the parents, location and number of
children in the family,

the slse of the family often may determine

the chances that a person has to continue school beyond high school
and to take up vocational vork that the pupil might desire.
Guidance cards have been used only in the last fev years,
thus, vers of little value.

these,

They, hovsver, aided in finding out vhat

the plans of the pupil had been vhlle he vas in high school and the
courses that he took to help him in carrying out these plans.
the graduates' record cards indicated the members in the class,
the rank of each pupil and the vocations that these people were in or
have been in from time to time.
to get further information the writer personally interviewed
some of the graduates, communicated with still others by telephone and
by mall, and also visited with relatives and friends who vere able to
give additional information about the graduates.
A great help in securing information vas that the writer has
been the superintendent of the Stephen school for the last ten years.
In other words, the superintendent has seen ten cut of the thirty-five
classes graduate.

The superintendent hae become intimate with the

community's problem, the history of the community, the Interests of
the community and thus can make a survey that should be sympathetic
to the needs of the community.

Be hae become acquainted with many of
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the graduate* who were among the first to ooaplete their high school
work in the local school.

The writer has keen instrumental in aiding

many of the graduates secure positions and In making their vocational
selection.

He has seen then try to carry out their undergraduate plans

in which they showed talent, interest, and ability.

He has seen the

depression destroy many of these vocational plans.
During the last two years the help of a national Touth Adminis
tration worker, a graduate of this school, was secured to conpile these
data.

This boy spent over four hundred hours on this work under the

writer's supervision.

His work was to classify all graduates by

location, by vocation, by classes, and to file them by name, giving
date of graduation, vocation, and location of each person.
Description at the Community
Stephen is a village In the northwestern part of Minnesota.

It

is approximately forty-five miles north of Grand forks, forth Dakota,
and forty miles south of the Canadian line, and twelve miles east of
the forth Dakota border.

It has a population of seven hundred people.

The Stephen high school district is an Independent consolidated
district.

Although consolidated, the district Is very small— comprising

only fourteen and one-half sections.

The district does not extend more

than one mile to the north, two miles west, two miles south and three
and one-half miles east of the village.

The combined population to the

sehool dlstrlot la about one thousand peopla.
The Stats Department of Education has designated rural areas for
each high school in the state from which that high sehool may draw its
high school pupils and claim tuition.

The area given to Stephen high

school extends north twelve miles; west to the Bed RiTer a distance of
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about fifteen nilee; south, four alles; and east, twelve miles, an area
of about two hundred and fifty square miles.

The population of this

area is estimated at about two thousand people.
The rural area is thinly settled and thus a difficult transporta
tion problem has to be dealt with by the pupils that seek transportation.
In the past, the farms were much smaller than they are now.
is done on a larger scale.

Bow farming

This large scale farming has been due to

the depression and to mechanisation of farming.

Where a person lived

formerly on a farm, this person now lives in town, transporting himself
and his machinery from one piece of land to another very easily and
quickly.

He thus can farm on a larger scale than ever before with the

same work and machinery.

Most of the farmers farm a thousand acres

with ease and efficiency.
Since these farms are large, the number of people per square mile
is low, thus making the transportation problem a very difficult one.
Often a bus may have to travel several miles before even one child can
be picked up.

The solution has been to have the pupil stay In town.

This, however, is not ideal.
Many of these pupils attend other schools that have more vocational
courses, such as the Northwest School of Agriculture at Crookston,
Minnesota, thus creating an additional burden for those that plan on
riding on busses in order that they might attend school as they have
fewer pupils with whom they might share expenses.

Ibis area extends

further to the east and west than to the north and south.
the poorer roads another transportation problem.

This makes

The difficult trans

portation problem, no doubt, prevents many eighth grade graduates from
attending any high school and certainly must account for the fact that
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CHAPTER 3
THE CURRICULA
To determine how the school has aet the needs of the -vocational
pursuits of the graduates, it is necessary to make a study of the curricula
which was offered during its history.

The following tables show the cur

riculum offered by the high school in 1909, 1913, 1930, 1930, and 1940.
These tabulations were made to show:
(a)

The subjects offered at stated periods

(b)

The changes in the subjects offered

(o)

(l)

To aeet the standards of accrediting agencies

(3)

To meet pupils' desires and needs

The changes of vocational selection due to various curricula
offered

The first elementary school was organized in 1879 and in 1894 the
school district changed from a common to an independent district.

At this

time high school work was offered, but there was no complete four-year
curriculum as required by standardising agencies (Department of Education
and Colleges).

The pupils who then wished to graduate found it necessary

to finish their work in other towns that maintained a four-year high
school.
The first graduating class of the school completed its work in
1905.

Unfortunately, no record has been found of the curricula offered

from that time to 1909.

The first complete curricula available in com

plete form is that of the year of 1909.

The writer assumes that it was

likely that subjects offered in 1909 were probably the same as those
offered in 1906.
The subjects offered in 1909 are shown in Table 1.

The subjects

.
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Table 1
The Curriculum Offered In the High School in 1909

Latin-English

Classical

Elementary algebra
Ancient history
English composition
first year Latin
Plane geometry
Modern history
Rhetoric
Caesar
Solid geometry (& year)
Higher algebra (J year)
Botany or toology
Literature 1st year
Grammar and U. S. History
Physics or chemistry
Economics (£ year)
Civics (i year)
Literature 2nd year
Arithmetic

Elementary algebra
Ancient history
Xnglish composition
first year Latin
Plane geometry
Modern history
Rhetoric
Caesar
Solid geometry
(4 year)
Higher algebra
($ year)
Botany or soology
Literature 1st year
Cicero
Physics or chemistry
Economics (§ year)
Civics (£ year)
Literature 2nd year
Virgil
Xnglish

Elementary algebra
Ancient history
English composition
Plane geometry
Elementary agriculture
Modern history
Rhetoric
Physical geography
Solid geometry (i year)
Higher algebra (f year)
Botany or soology
Literature 1st year
Bookkeeping
Physios or chemistry
Economics (& year)
Oivics (i year)
Literature 2nd year
Arithmetic (<£■ year)
U. S. history (i year)

12.

in this curricula arc diTided into three divisions:

Classical, Latin-

English, and English.
In the freshman year, elementary algebra, ancient history and
English composition were offered to all pupils.

In the Classical and

Latin-English division, first year Latin was given, hut in the English
division, agriculture was substituted.
for the second year student, plane geometry, modern history, and
rhetoric were offered in all divisions.

Caesar was the fourth subject in

the Classical and Latin-Engllsh divisions, and physical geography in the
English division.
In the Junior year, solid geometry (one-half year), higher algebra
(one-half year), botany or soology and literature first year were re
quired courses for all students.
division.

Cicero was also offered in the Classical

Grammar and United States history were given in the Latin-

English division and bookkeeping in the English division.
In the senior year, physios or chemistry, economics (one-half
year), civics (one-half year), literature second year were offered in
all divisions.

Virgil was the fourth subject available to those taking

the Classical division and arithmetic in the Latin-English; arithmetic
(one-half year), and United States history (one-half year) were open to
those in the English group.
this would seem to indicate that there was a choice of educa
tional training for the pupil.

If a student wished to enter college,

either one of the first two divisions would be his choice and if he
wished more vocational training, the English course would be his
preferenos.

One would be led to believe that this eurriculum should

have been adequate to meet the needs of the first graduates.

But
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according to the statement of an early graduate, the small enrollment
and the limited teaching staff made selection almost impossible.

The

school records reveal that most of the pupils, especially women, chose
the Classical course.

This would be expected for a substantial number

of the early graduates entered colleges for further professional train,
ing.

Because the Classical division contained the subjects that were

required for entrance by many of the higher institutions of learning,
it was necessary to conform quite closely to the Classical or LatinEnglish division.

Some pupils, therefore, had to forfeit their selec

tion for the choice of the majority.
In a later chapter, the vooational selection will be studied to
find how this classical curriculum met their needs in educational train
ing.

It is the aim in this thesis to find if the Classical training

was justifiable because of the number of pupils it benefitted.
The subjects of the curriculum in 1912 are cataloged in Table 2.
The curriculum was much broadsr and offered much more vocational train
ing than did the curriculum in 1909 (Table l).

Even the names of the

subjects indicated the trend toward more vooational training as they
were listed as Classical, Latin-Agriculture, and English-Agriculture.
In the Classical division, woodworking (one-half year) and sewing
(one-half year) were added to the freshman's selection and bookkeeping
was given as the senior's elective.

In the Latin-Agriculture and the

English-Agricultural divisions the first offered four years of Latin and
the latter none.

Both of them presented four years of agriculture and

woodworking (one-half year) and sewing (one-half year).
A manual dealing with the Stephen High School curriculum men
tioned the fact that more vooational training was the aim of the
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Whble 2
Curriculum of 1912

Classical

Latln^jgriculture

English grammar
Algebra
Beginning Latin
Ancient history
Woodworking (£ year)
Sewing (& year)
English composition
Plane geometry
Caesar
Modern history
English literature I
Cicero
Higher algebra (& year)
Solid geometry (f year)
Zoology (i year)
Physiology (i year)
English literature II
Physios
Tirgil
Senior U. S. history ($ year)
d ries (§ year)
Commercial arithmetic (i year)
Bookkeeping (& year)

English grammar
Algebra
Beginning Latin
Agriculture I
Woodworking (£ year)
Sewing (i year)
English composition
Plane geometry
Caesar
Agriculture II
English literature I
Cicero
Agriculture III
Higher algebra
year)
Solid geometry ($ year)
Senior U. S. history (f year)
d r i e s (£ year)
English Literature II
Physics
Tirgil
Agriculture I?

Engllsh-Agriculture
English grammar
Algebra
Agriculture I
Ancient history
Woodworking ($ year)
Sewing (£ year)
English composition
Plane geometry
Agriculture II
Modern history
English literature I
Agriculture III
Higher algebra
year)
Solid geometry (f year)
Zoology (£ year)
Physiology
peer)
English literature II
Physios
Agriculture IT
Senior U. S. history ( j year)

15

the school.

It also stated that the school existed for the pupil and

not the pupil for the sohool.
The 1920 curriculum shows a trend to eliminate divisions this
year (Table 3) for there are but two dirisions.

These two dirisions

listed were the college preparatory course and the rocational course,
each permitting some electire course in which the pupil might select
his preference.
Tor the first time, the curriculum indicates the beginning of
a fused curriculum.

She Inclish course indicated the first fusion.

English subjects such as English composition, rhetoric, English liter
ature I and II were called English I, II, III, and IT.

English grammar,

literature and spelling were not taught as separate subjects, but were
included in each year's work.

The fused English courses hare changed

▼ary little from that time to this present time.
In the study of languages, German and Trench were given in addi
tion to Latin.

Luring the operation of this curriculum, German was

dropped as a post-war attitude discouraged it and the Trench language
was introduced.

Many of the pupils continued to take the first two

years of Latin, but Latin III and IT were discontinued.

The trend

against languages was beginning to be felt.
In the commercial subjects, both commercial history and commer
cial geography were introduced as half-year subjects.

Bookkeeping was

again inoluded after several years' absence from the curriculum.
Two federal legislative acts to encourage vocational training
were passed during this time.

The teaching of agriculture and home

economics was stimulated by the Smith-Hughes and Smith-Lever Act which
provided financial aid for those departments.

The Stephen sdhool could
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Table 3
Curriculum of 1930

College Preparatory

Toeatlonal

English I
English II
English III
English IT
Algebra elementary
Higher algebra
Plane geometry
Solid geometry (& year)
Latin I
Latin II
German I
German II
Ameriean history (£ year)
Modern history
Civics (4 year)
Botany (t year)
Zoology (f year)
Physios
Chemistry
Trench I
Trench II
English history ($ year)
Biology, began in 1934
Public speaking (£ year)

English 1
English II
English III
English IT
Algebra elementary
Plane geometry
Agriculture 1
Agriculture 11
American history (i year)
M o d e m history
Civlos (i year)
Botany i t year)
Zoology (i year)
Home economics I
Borne economies II
Manual training I
Manual training II
Commercial geography
Public speaking

not qualify for this financial aid as the instructors were not adequ
ately trained and the school plant was not equipped to Beet the require
ments .
Manual training was another subject that could not meet the
state and federal requirements because of the inadequate training of
the instructor.

Often a Janitor, skilled in carpenter work, acted

as the manual training instructor.
In spite of the fact that fusion in the curriculum was taking
place, the table shows that eleren half-year units were taught.

This

seems to be an excessive number of half-year subjects and because there
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were only four members on the faculty, many of the subjects would be
taught every other year.

Botany and zoology might alternate with com-

meroial history and geography and others in like manner.
From the first glance at the 1930 curriculum (Table 4), it appears
to be as Classical and academic as the first curriculum studied.

The

writer believes, however, that the courses and the subjeot matter of each
were far more practical and liberal than those offered before.

For ex

ample, courses in social science were much more rural than before and
the sciences tended to become more practical to meet the needs for
every day life.

The curriculum retained the pre-college requirements

but dropped some of the formal disciplinary materials.
In 1930, fusion of the curriculum had become more evident.
became obvious in the sciences.
biology.

This occurred in 1914.

It

Botany and zoology had been changed to
Economics, government, and sociology

had been fused into social science.

Introduction to business embodied

civics and occupations.
Latin was the only foreign language to be included in the 1930
course of study.

Home economics had been dropped from the curriculum

in 1922 but had been restored in 1927.

Home economics formerly listed

as home economios I and II had been changed to home economios III and
IV because the courses which were introduced to grades seven and eight
were called home economics I and II respectively.

Manual training and

agriculture had been dropped for a number of years prior to 1930.
Before 1940, the curriculum of 1930 had undergone a decided
ohange toward the vocational lines.
four changes are of importance.

In the 1940 curriculum (Table 5)

The Smith-Hughes requirements were met

with a full-time agricultural instructor.

This added four courses of
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Table 4
Curriculum of 1930

College Preparatory

Tocational

English 1
English IZ
English IZX
English IT
Latin Z
Latin IZ
Elementary algebra
Higher algebra
Plane geometry
Solid geometry
Trigonometry
Ancient history
Modern history
Social science
General science
Biology
Physics
Chemistry
Business relations

English X
English XI
English III
English XT
Algsbra elementary
Plane geometry
Modern history
Higher algebra
American history
Social science
General science
Biology
Business relations
Commercial geography
Commercial law
year)
Home economics III
Heme economics XT

agriculture to the court® of study.
by a qualified instructor.

Commercial subjects were taught

Mo half year units were offered.

A def

inite program of extracurricular activities such as athletics,
dramatics, and music was fused with the work of the students' every
day life.
The 1940 curriculum included enough academic subjects to permit
any pupil to fulfill the ooliege requirements.

This curriculum also

provided a choice of several vocational subjects in addition to a
minimum academic course for the pupils who could not or did not dssirs
further schooling.
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Table 5
Curriculum of 1940

College Preparatory

Vocational

English X
English II
English III
English IT
Latin I
Latin II
General mathematics
Higher algebra
Plane geometry
M o d e m history
American history
Social science
General science
Biology
Physios
Chemistry
Business relations
Typing

English I
Inglish II
English III
English IT
General mathematics
M o d e m histor?
American history
Social science
General science
Biology
Business relations
Commercial geography
Typing
Home Economics III
Home economics IT
Agriculture I
Agriculture II
Agriculture III
Agriculture IT

There will undoubtedly
the future.

be more changes in the curriculum in

This high school is and probably always will remain a

small high school.

However, it is to be remembered that fifty-six

per cent of the high schools of the country still enroll no more than
125 pupils each.1

A large enrollment nay warrant a broader curriculum

sued additional vocational subjects.
which may increase enrollment,

There are three present factors

first, an intensive transportation

program has been started to permit more pupils to take advantage of
high school training.

Second, the organisation of the school has been

changed to the 6-6 plan.

This plan encourages the pupil to continue

school after the eighth grade because there is no definite break as in
the old 8-4 plan.

Third, the changing of the academic requirements

for graduation by the State Department of Sduoation and the accrediting
1Harold Spears, The Emerging High School Curriculum, p. 225.
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agendas.
Since the State Department of Education has been cognizant of the
fact that enrollment in the high school is increasing and that lees than
fifty per cent of the graduates continue their education elsewhere,1
credit requirements for graduation hare been changed.

Accrediting agen

cies such as the Eorth Central Association have also made some changes.
From 1905 until 1925, credits for high school graduation wore required.
Twelve of these subjects had been selected from the academic department
consisting of four years of English, two years of mathematics, two years
of science, two years of history, with two other additional subjeots
such as science, mathematics, history, and a foreign language that would
complete the requirements.

The four other oredlte could be selected

from the vocational subjects, such as home economies, agriculture, and
industrial arts, and commercial subjects.
After 1925, the requirements were gradually changed and in 1936
when the 6-6 plan was adopted in this school, only three years of English
and three years of social science were constants and the remaining six
units needed for graduation could be selected from any of the other
courses offered.

The subjects selected would depend on the course that

the pupil planned on pursuing.
Spears,2 indicates that in 1925 nearly all of the states of the
Xorth Central Association required four units of English, two years of
mathematics, one year of science, one year of social soienee, and two
years of languages.

In 1938, nearly all required three years of English

and two years of social science and very few schools mathematics and
sciences and only one required Latin.
1Ruth X. Eckert and Thomas <5. Marshall, "When louth Leaves School,"
The Regent's Inquiry (1938) p. 15.
2HaroId Spears. xhe Emerging High School Curriculum. p p . 36-37.
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CHAPTER 3
THE LOCATION Of THE STEPKEU
HIGH SCHOOL GRADUATES
Perhaps one of the most interesting parts of this study is the
location of the Stephen High School graduates.

The changes in location

of the later classes is very rapid while the first classes now remain
almost at a standstill.

The present ohanges show the later graduates

steadily egressing from the home community.
Troa the first class of 1905 to the last class of 1940, there
hare been a total of 452 graduates,

fifteen graduates are now deceased

and the location of two graduates could not he ascertained.

One-third,

or thirty-fire per oent of the living graduates, are now residing in
the Stephen community.
eighty-two are women.

Of these 152 people, seventy are men and
Of the 283 now living outside of the community,

eighty-six are men and 197 are women (Table 6).
The Stephen High School area is considered a boundary line.

All

graduates living within this boundary are enumerated as graduates liv
ing at home or in the community.

All others are considered as not being

members of the community.
Table 6
Looatlon of the Graduates
Hen
In the community
Away from the community
Deceased and unknown
Total

Women

----- !bt5T

70
86
7

82
197
10

152
283
17

163

289

452

There sure five important reasons for one-third of the graduates
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remaining in tills community.

.

The first is that of the seventy-eight

women graduates, fifty are married to men who hare their vocations in
this community.

Many of these women have been employed elsewhere, hut

have come hack to make homes here after marrying men who live in this
locality.
Another reason why many graduates remain at home is that both
girls and hoys have been influenced by their parents to work with the
parents, in their occupation, such as, farming or business.

Many

clerk in their father's store, wait tables in his restaurant or they
help on his farm.

Some "carry on" after the father's retirement.

Then, too, many of the older graduates have business enterprises
here.

They started, as graduates are doing today, by working for

others in banks, filling stations, grocery stores, machine shops, and
barber shops and then gradually acquired a business of their own.
No doubt the unemployment and economic unrest have prevented
some graduates from securing positions in their fields.

Unable to

find the desired work, they have remained here or else returned to
parental shelter after finding the type of desired employment unavail
able.
Some graduates, especially those of recent classes, have not
selected a definite vocation and therefore are staying with parents.
In a few of these oases the parents are ill, old, or feeble, and need
someone to care for them.

This has postponed their selection of a

definite vocation.
Of the 462 graduates, 283 are now living outside the Stephen
community

There are some very speeifle reason* also why about sixty-five
per cent of the graduates leave their community.

They can be summar

ised in the fire following explanations:
1.

This school territory is small in area and in population.

With mechanized farming the main enterprise, few employees are needed.
This curtails the number of workers needed on the faxm and means that
some farm youths must go to the cities for employment.

The number of

businesses in the village proper is also limited and therefore the
number employed is small.

The variety and number of jobs are scaroe.

There is nothing else for the majority to do than to leave the com
munity to seek work.
2.

Many types of technical work in which graduates have trained

themselves after graduation do not exist in small towns.

Those who

have trained as operators of the wireless, radio, or in photography,
cannot return to a small community and find employment.

Sven college

graduates seldom believe it wise to return to the home town to give
professional service.

Only three of the Stephen High School graduates

have returned to live here after receiving a college degree.

One of

these is a banker, another a teacher, and the third a housewife.
3.

Often living conditions in a small town do not have the

appeal to some that the larger cities do.

A small community cannot

always offer the housing or recreational facilities that a large com
munity can.
4.

The remuneration offered for work in a small community is

often less attractive than in a large community, even though this may
be a fictitious salary.
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5.

The challenge for continued development is also limited

such as educational facilities, library facilities, and business pro
motions.

There are no educational institutions beyond high school.

There are no public libraries.

There are no large corporations that

would permit much promotion within the organization itself.

The firms

in law and in medicine offer greater opportunities for advancement in
the larger communities.
Host of the 197 women who sought employment outside of this
community were teachers.

A great many of them later married someone

in the community in which they taught.
When the total of all the graduates are given in recapitulation,
it was found that thirty-five per cent remained in the community and
sixty-five per cent left the community.

One interesting fact is that

the most recent classes have the largest percentage of students in the
community.

Of the first ten olasses, only fourteen per cent of its

number have remained here.

Among the members of the graduating classes

of the last five years, fifty-eight per cent, previous to this year,
remained in the community.

But this year a decided change hae occur

red for now only forty-five per cent are residents.

The later gradu

ates are now finding their vocations and vocational opportunities.
The classes of six to ten years back have an average of forty-two per
cent in the community.

Since high school education is more common to

all than it has been in the past, the percentage residing in the com
munity perhaps will never drop as low as it did before 1925.

Host

people realize today that completing high school work is of an educa
tional and social benefit even if they remain on the farm or in the
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Table 7
Location of Graduates at Yarious
Intervals to Show Migration
Local
Communi ty

Different
Community

Location of the classes of
1936, 1937, 1938, 1939 and
1940, January 1, 1940

58$

42$

Location of the classes of
1936, 1937, 1938, 1939 and
1940, January 1, 1941

45$

55$

Location of the classes of
1931 to 1940, January 1, 1941

42$

68$

Location of the classes of
1905, 1907, 1908, 1909 and
1910, January 1, 1941

14$

86$

All classes

33$

67$

Graduates
1.

2.

3.

4.

5.

village.
The Stephen community claims so many more of the graduates than
any other area (Table 8).

Only a nearby city would be in a position

to draw more than the home area retains.

Minneapolis and St. Paul,

although 350 miles from Stephen, are the vocational locations of
seventy-three graduates.
that remains at home.

This group is about one-half the number

An almost Identical group in number (seventy-

five) is found living in the state of Minnesota outside the Stephen
and the Twin Cities area.

Minnesota, therefore, has 300 of the

Stephen graduates.
North Dakota ranks seoond with thirty-six graduates.

As its

boundary line is the western boundary of the Stephen area, ita close
proximity would seem to explain why North Dakota is in seoond place.

California, the farthest away of any state, attracts twentyfour graduates.

The climatic and occupational opportunities hare

teen the reasons for this exodus.

Many families originally from this

community hare influenced relatives to visit and then to remain in
that state.
Table 8
The Geographical Location of the
Stephen High School Graduates
Location
Stephen
Minnesota, excluding Stephen,
Minneapolis and St. Paul
Minneapolis and St. Paul
Total of Minnesota
Horth Dakota
California
Illinois
Washington
Wisconsin
Montana
Canada
Oregon
South Dakota
Hew York
Idaho
Nebraska
Iowa
no»ai«
Michigan
Indiana
Kentucky
Arlsona
Massachusetts
India
Total

Humber

Percentage

162

34.9

78
73

17.2
16.7

300

68.9

36
24
14
10
8
7
5
5
4
4
4
3
2
2
2
1
1
1
1
1

8.2
5.6
3.2
2.2
1.8
1.5
1.1
1.1
0.8
0.8
0.8
0.4
0.4
0.4
0.4
0.2
0.2
0.2
0.2
0.2

452

99.1

Illinois, with Chicago as the drawing power, claims fourteen
graduates and Washington follows with ten graduates.
Canada, with its boundary hut forty miles from Stephen, olaims
five Stephen graduates.

The remaining graduates are scattered in the

various states with but one exception for one graduate is living in
India.
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CHAPTER 4
THE 0CCUPATI0M3 OF TH* STEFBBI
HIGH SCHOOL GRADUATES
“The present end future neede of the pupil population of the high
school constitute the soot iaporteat factors to he considered in the
selection of the courses and their organisation into curricula.

There

has been too much of an adninistratire approach to this prohlen la the
past.

Too often school officials hare lnrosed the curriculum

authoritatively upon the faculty and the pupils.

Relatively little

study has been made of the specific needs of the pupils to ho served....
Another approach to the study of the

pupil needs is hy Baking a survey

of those pupils who attended the same school, to find out what became
of thee end in which pursuits they have engaged since leaving school."1
This survey of the Stephen school graduates will show tho
occupational pursuits of the graduating elasaes beginning with the first
class of 190& and all subsequent olasses.

This analytic study should

ha a great halp to the Board of Education and the Superintendent of tho
school in forming the curriculum for the needs of the future student
population.
Tahlee 9 and 10 proeont the occupations of all the graduates of
the past student population.

Tehle 9 is a eoattergram showing the

vocational occupation of the Stephen high school graduates in which the
housewife's pre-marriage vocation was considered.
occupations were divided into twenty-one groups.
included.

In Table 9, the
The deceased were not

Table 10 shows the different occupations of the Stephen high

school graduates as determined on January 1, 1941.

The occupations

lLangfitt-Cyr-HewBcm, The Small High School at Work, p. 306.
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were divided into twenty two groups in this table, for the married women
vers placed in a special group as housewives.
Since this is a snail school in a rural community, the pos
sibilities of vocational pursuits and resources are U n i t e d within
this locality.

When one checks over the list of occupations In which

the graduates have entered, one goes far beyond the scope of the voca
tional opportunities offered in this connunity within which the school
is located.

However, nest of the different vocations listed are common

to all small communities, but all the students in these vocations cannot
find work here.

An example of this is that twelve nurses could not find

employment in this vicinity.

Occupations in which very few graduates

are found are placed in a miscellaneous group.

This group includes

such occupations as veterinary, United States governmental work,
journalism, and pharmacy.
Both Tables 9 and 10 indicate the number of graduates, the year
of graduation, and the vocations of the graduates.

The number in eaeh

cell represents the number In each class selecting that vocation.

The

total of each vocation is given both in number of pupils and percentage
of the past graduate student body.

Xaturally this table will not remain

accurate for any length of time as there are constant change in the
occupations of some of these graduates.
Of all of the vocations, the tables indicate that the teaching
profession has been the most popular, but it has lost some of ite
prominence in recent years.

Of the 452 graduates, 127 have been

teachers which is twenty-eight per cent of the entire graduating group.
Teaching has always been a favorite occupation, especially true for
women in the early years of the school's history.

It seemed to hold a
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Table 9
The Vocational Occupation* of all

Clas*

'40

•39

•38

'37

•36

•36

'34

'33

•32

24

18

16

21

14

16

22

17

16

1
2
2
4

2

4
1
1

3
1
2
3
1

1
1

7
1

2
2
1
2
1

CO to to

Graduate* Before Marriage*

2

3

3

1

3

1
1
1

3

3
1
1

3
3

2
1

Humber of
Graduate*
Occupation*
Teacher
farmer
Business
Attending School
Laborer

0
0
0
7
4

Clerk
At Bone
Salesman
Burse
Bouse Worker

3
9

2

1
8

1
3

1
2
1

Mechanic
Stenographer
Banker
Medicine
Religion
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber

3

2

4

1

1

1

1
1

1

1
2
3

1
1

1

2

1

1

1
2
1
1
Miscellaneous
1
1
1
Deceased
*A11 graduate* are classified with married women ola**lfled by the
occupation* that they were la Before marriage.

1

1
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fable 9 (Continued)

''31

•30

•29

•28

•27

•26

•25

•24

'23

15

14

13

9

10

13

16

17

12

Teacher
Tamer
Business
Attending School
Laborer

5
3

3

2
1
2

2

2

5

1

3

1

1

8
1
4

2

1

Clerk
At Hone
Salesman
Hurse
House Worker

2

1

3

1
1
2

1

1

1

Class
Humber of
Graduates
Occupations

Mechanic
Stenographer
Banker
Medicine
Hellglon
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber
Miscellaneous
Deceased

3
0

1

2
2

1

2

1
1

2
1

2

1
2

1
1

1

1
1
1
4
2

2

1
1
2
1

2
1
1
1

i
2

1

3

1
1

2

1

1

1

1

2

1
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Table 9 (Continued)

Class
Number of
Graduates

'22

•21

'20

'19

'18

•17

14

9

12

7

11

20

8
1
2

2

6

3

5

1

1

1

1

7
2
4

'16 '15

•14

12

14

12

4
2
2

9

7

2

1

1

1

Occupations
Teacher
Tamer
Business
Attending School
Laborer
Clerk
At Hone
Salesman
Nurse
louse Worker

1
1
3

Mechanic
Stenographer
Banker
Medicine
Religion
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber
Miscellaneous
Deceased

1
1
1

1

1

1

1
1
1

1
1
1

1

1

1

1

2

1

2

2

2

1

1

1

2

1
1
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fable 9 (Continued)

Clast
Humber of
Graduates

PerTotal centage

'13

•12

•11

•10

•9

•8

'7

•5

11

11

8

7

11

2

2

6

452

5

5
1
1

6

3
2
1

5

1

2

3

1

127
25
39
32
19

28.0
5.4
8.6
7.1
4.2

1

32
27
17
20
23

7.1
6.1
3.7
4.4
5.0

4
15
3
3

0.8
3.3
0.6
0.6

2
13
1
3
1

0.4
2.9
0.2
0.6
0.2

Occupations
Teacher
Parmer
Business
Attending School
Laborer

1
2

Clerk
At Home
Salesman
Vurse
House Worker

1

Mechanic
Stenographer
Banker
Medicine
Religion
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber

1

1

1

1
1

Miscellaneous
Deceased

1

2

2

2

1

30

6.6

2

1

15

3.3
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certain prestige among vocations for women.

In fact, it was about

the only occupational choice open in the early years.

Since twioe as

many women as men have graduated, it is easy to understand why teach
ing ranks first among the graduates' vocations.

Of these women teachers,

eighty-six have married and in Table 10 have been added to the housewives
group.

Therefore, today, only forty-four graduates (nine and seven-

tenths per cent) are still in the teaching field.

The tables, how

ever, do not show that many men used the teaching profession as a
stepping stone to another profession.

There were those that taught for

several years to accumulate savings to spend on further professional
training.

Although this is still done to a small extent, teaching today

has become a profession in itself.
The teaching profession was of prim ry importance among the
graduates for the first fifteen years (1905-1930) because the curricula
in those days were largely pre-college and subjective in scope.
influence pupils to enter the teaching profession.

This

The high schools

often served as a normal training school because graduates were per
mitted to teach in country (rural) elementary schools without any
further training qualifications.

A second reason for the great number

in the teaching field was that teaching for women was considered a most
lucrative job and a most desirable position.

The teaching profession

did not meet the competition in those early days that it does today for
teaching positions were comparatively easy to get and other occupations
did not attract the women.

Today nursing, commercial work, and beauty

parlor operators attract a great many graduates.
In a rural community, such as Stephen, one would naturally believe
that a great many of the student body would be interested in the

35

Table 10

THE DIJT8HENT OCCUPATIONS IN WHICH THE GRADUATES
WERE ENGAGED IN OH JANUARY 1, 1941

Claes
Humber of
Graduates

•40

•39

•38

'37

•36

•35

*34

•33

•32

24

18

16

21

14

16

22

17

16

1

3
2

1
3
1

2

7

2

1
2
3

8
1
1

4
2
2
1

2

3
2
1

Occupatlone
Housewife
Teacher
Farmer
Business
Attending School
Laborer
Clerk
At Home
Salesman
Nurse

3
7

2

2
2
4

4
3
9

1
8

1
3
1

Housework
Mechanic
Stenography
Banker
Medicine
Religion
Waitress
Telephone Operator
Lawyer

1
2
1

7

1

1
2

1
2

1

1
3

3

2

1

1

1

3

2

1
1

Deceased

1

1

1

1
1

1

1
1

Beauty Operator
Barber
Miscellaneous

1

1
1
1
1

1
2

1

1
1

1
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Table 10 (Continued

Class
Number of
Graduates

•31

'30

•29

•28

•27

•26

•25

'24

'23

15

14

13

9

10

13

16

17

12

5
1
3

5
2

4
1
1
2

2
2

6
1

8
2

9

9
2
1
3

5
2

3

1
2

1
3

Occupations
Housewife
Teacher
farmer
Business
Attending School
Laborer
Clerk
At Hose
Salesman
Nurse
Housework
Mechanic
Stenography
Banker
Medicine
Bellglon
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber
Miscellaneous
Deceased

1
2

1
1
1
2

1
1

1

1

1
1

1
2
1

1
1

1
1
1

1

1

1

2

1

1
1

1

1
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Table 10 (Continued)

Claee
Humber of
Graduates

'22

*21

•20

•19

•18

•17

'16

'15

•14

14

9

12

7

11

20

12

14

12

6
3
1
2

3

7

4

5
2

9
1
2
2

8
1
2
1

9
3

5
2

1
1

1

1

Occupations
Housewife
Teacher
farmer
Business
Attending School
Laborer
Cleric
At Home
Salesman
Nurse

1
1
3

Housework
Mechanic
S tonography
Banker
Medicine
Beligion
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber
Miscellaneous
Deceased

1

1

1

1

1
1
1

1

1

1

1

1

1
1

2

2

1
1

1

2

1
1

38.

Table 10 (Continued)

Clase

Percentage

*13

*12

•11

*10

'9

'8

*7

*5

Total

11

11

8

7

11

2

2

6

462

Housewife
Teacher
farmer
Business
Attending School

4
2

4
2
1
1

6
1

1
2
2
1

3
3

1

2

3
1

156
44
26
23
30

23.3
9.7
5.7
6.0
6.6

Laborer
Clerk
At Hone
Salesman
Burse

2

18
22
26
14
12

3.9
4.8
5.4
3.0
2.6

7
4
9
3
3

1.5
.8
1.9
.6
.6

3
2
10
1

.6
.4
2.2
.2

1
1
23
15

.2
.2
5.0
3.3

Humber of
Graduates
Occupations

1

1

1

'

1

2

1
1

w n o n

3

n

2

n

1

is

Religion
Waitress
Telephone Operator
Lawyer
Beauty Operator
Barber
Miscellaneous
Deceased

1

ui oo o> <o >o

Housework
Mechanic
Stenography
Banker
Medicine

1
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occupations of such a locality.

As faming is the largest industry in

the area it is surprising to find that only twenty-fire per cent or
fire and four-tenth* per cent of the

graduates hare become farmers.

In the first decades of the high school's history, many boys interested
in agriculture felt that the educational preparation received in high
schools was unnecessary for that vocation.

They were able to get

employment easily without it and as a result did not attend high school.
Sometimes the school curriculum was not made especially attractive for
boys as most of the students were girls.

However, provisions for an

agricultural courses were made from 1905 to 1930, end again in 1937,
aa shown in Chapter 2.

Many more men of the reoent classes are in

terested in actual farming than in the earlier classes.

Some of the

reasons for an increased Interest in farming among the graduates are
that:
1.

The high school curricula la more general and vocational,
thereby attracting a group of boys who would not be
interested in a classical course.

2.

Many agricultural subjects under a Smith-Hughes
instructor are offered.

3.

The competition requiring more specialised training in
other positions has turned many to farming.

4.

The economic conditions have decreased the number of
jobs open to the graduates elsewhere.

5.

The new farm machinery has made f a m i n g more interesting

and
6.

less laborious.

M o d e m transportation and communication have made farm
living more appealing to the graduates by removing the
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Isolation.
7.

Many farmers aay no* live in the Tillage and do large
mechanised farming several miles away, and still
enjoy the facilities that the Tillage may offer.

Business has interested thirty-nine or eight and six-tenths
per cent of the Stephen graduates in their vocational selection.

The

Business column includes several types of work such as managers or
proprietors of stores, cooperatives, garages, elevators, and
restaurants.

Out of this group, thirteen of the women were married

Bringing the number down to five per cent so engaged in 1941.
Attending sohool is not a vocation But it was classed among
the vocations Because It should lead to a definite vocation within a
few years.
sidered.

Therefore, it is of Importance here, and should Be con
This group represents thirty-two persons, or seven and one-

tenth per cent of the graduates, and most of them were members of the
last eight graduating olasses.

These thirty-two graduates are now

students in colleges, trade schools, or universities.

The vocations

for which they are training and for which they undoubtedly will enter.
Barring disruption By war, are teaching, nursing, medicine, engineer
ing, law, Beauty culture, and stenography.
The common laborers make up four and two-tenths per oent of the
graduate group.

This group will likely continue to grow as the table

indicates that there has Been a growth in that direction the last ten
years.
In the first years of the high sohool*s history, most of the stu
dents were of a selected group who usually ranked high scholastically
and who usually hsd definite vocational Interests when they entered
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high school.

How education has s more general appeal and many more

people desire farther training because of the keen competition In
securing work among all classes of employees.

In the last ten years,

economic conditions hare caused unemployment for many professionally
trained graduates and forced them to take whatever common labor they
could get for short periods.
Clerking Includes those graduates who work as salespeople In
stores.

This group of thirty-two employees, seven and one-tenth

per cent, are for the most part members of the last ten graduating
classes.

It has Interested a great number of recent graduates because

it helps in serving as a stepping stone to their vocational choice,
end it is usually considered a splendid position for a vocationally
trained high school graduate who is not able to take further business
training.

Ten of those women clerks are now housewives and have re

duced the percentage of those working as clerks to four and eight-tenths
per cent.
Twenty-seven of the graduates are “at home."

Most of these,

however, twenty-one, are recruited from the last three classes.
vocation is to help with the work of the home.

Their

They are home because

they are ill, unemployed, or the folks at home need their help.
Nursing in the last two deoades has become of special importance.
Twenty graduates entered thle occupation.
and became housewives.

Eight of them later married

This leaves but two and six-tenths per cent

of the graduates now In this vocation.
Two other vocations thst hrve been chosen by many of the graduates
of the last fifteen yeers are melds and stenographers.

Housemaids have

gained in numbers for the same reasons thrt laborers have increased
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among the men graduates.

Stenographers gained In numbers because only

one year of training has been necessary for this type of work.

Many

of these graduates would haws gone to college for four years If the
business of their parents had produced better financial returns In the
last ten years.
The vocation of telephone operator has been the choice of
thirteen graduates.

Three of these women are now married which leaves

only two and two-tenths per cent in that vocation.
Other graduates have become machinists, bankers, doctors,
ministers, waitresses, lawyers, barbers, and beauty operators.
Table 11 gives the vocations of married women before marriage.
Of the 156 women graduates now married, almost one-half of them, or
eighty-six,

were engaged in the teaching profession.

The four other

important vocations in which they were found were housework, business,
clerking, and nurelng.
A general study has been made of the occupational choice of
the graduates.

The writer now wishes to show the relationship at

the curricula and the vocations of the graduates.
The first curriculum was in operation from 1905 to 1912.

There

were three divisions, namely. Classical, Latin English, and English.
To find if that curriculum was adequate in training the graduates in
their vocational pursuits, one must find in Table 9 the specific
occupations of those graduates.

In summarising the vocations from 1905

to 1912, twenty out of thirty-six graduates were engaged in teaching.
Other occupations interested only a few as there are but three in
business, and two each In agriculture and salesmanship.

Fourteen women

teachers married, which left seven of these early graduates still
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teaching*

The classical division was largely an academic course and,

therefore, should have satisfied the needs of fifty-three per cent of
the graduates.

To those engaged in business, the three vocational sub

jects offered, bookkeeping, economics, and arithmetic, should have been
worth-while.

Elementary agriculture was the only vocational subject

offered for the two who chose farming.

There was no specific home

training such as heme economics courses to give training to the six
teen women who changed their vocations to beoome housewives.

The cur

riculum then offered did give ample training for these graduates end
the curriculum was inadequate In that It failed to provide any home
training for the large number who later became housewives.
The curriculum, as shown in Table 2, was more vocational than
the first one.

These were the classical, the latin-Agriculture and

English agriculture division.
During this curriculum period, forty-five or forty-six per cent,
of the ninety-eight graduates became teachers.

Thirteen became in

terested in business and five entered the related field of salesmanship.
Some of the other engaged in other work, for three were doing housework,
two were doing office work, five farming and two were working ae common
laborers.

Because of marrlaged only thirteen remained in teaching, six

In business, and all the housemaids became housewives.

Again the

teaching profession under this curriculum should have had ample train
ing.

In the related fields of business, or eighteen per cent of the

graduates from 1912-1920, only two subjects were offered - bookkeeping
and commercial arithmetic that would be helpful to this work.

The five

who became farmers could have benefited from Agriculture I, II, III,
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Table 11
THE VOCATION CV 156 MAKRIF-D WOMEN
BBPOHB

Vocation

Number

£er cent

Teachers

83

53.2

Business

16

10.2

Housework

16

10.2

Clerks

10

6.3

Burses

8

5.1

Office Clerks

6

3.7

Saleswomen

3

1.9

Telephone Operators

3

1.9

Beauty Operators

2

1.3

Attending School

2

1.3

At Home

2

1.3

Miscellaneous

5

3.1

IT, and woodworking.

Although the two laborers also would have benefited

from this course, It seems that giving four courses in agriculture may
have been overemphasising it as only fire graduates during this period
beoaae farmers.

Thirty-two women teachers, seven business women and

three housemaids married and later became housewives.

The only specific

vocational subject for their future home training was one-half year of
sewing.

Too much stress was placed on agriculture, adequate training

was given for teaching, and there probably should have been more training
for business and homemaking.
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Under the third curriculum (Table 3) there were two divisions.
Six courses in languages were offered, two courses in agriculture and
two courses in hone eoonomlcs.
This curriculum was offered froa 1920 to 1930 and during that
tine 125 graduated.

They were divided in ten vocations.

The “Before

Marriage* column is the combined vocations of all nen and of ell the
women with housewives listed in the vocation in which they were listed
before marriage.

The second column is the vocations of all men and

single women after the housewives had been withdrawn from the vocation
listed.
Before Marriage

After Marriage

Teachers

39

13

farmers

3

3

16

8

3

3

10

4

4

3

10

5

Housemaids

7

1

Stenographers

6

2

5

5

Businessmen
Laborers
Clerks
Salesmen
Muress

Telephone
Operators
Miscellaneous, deceased, and
Unaccounted for

22

The teaching profession now was losing its high rank to the
related businesses such as business, salesmen, clerks, and office clerks
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which numbered thirty-six which was almost one-third of the graduates.
Such -vocational subjects as bookkeeping, commercial history, commercial
geography, would undoubtedly satisfy, but sparingly, some of their
needs.

The needs of the farmers and laborers were satisfied partially

by the three vocational subjects which were manual training and
agriculture 1 and 2.

When only three became farmers in ten years and

twelve times as many entered the business field, it would see® as if
commercial subjects should have been stressed and agriculture minimised.
Hone economics 1 and 3 were offered which should have bsen valuable
training for nurses, houseworkers. and housewives.

Less work in the

languages might have been given in a small high school.
In the curriculum from 1930 to 1940, there was an academic end a
vocational division.

In these ten years the school graduated 169 stu-

dents who engaged In the following vocations:
Before Marriage
Teachers

After Marriage

23

11

7

6

farmers

15

14

Laborers

14

14

Clerks

21

17

Housemaids

13

6

Curses

10

8

Stenographers

7

6

Mechanics

4

4

Salesmen

3

1

Telephone Operators

6

4

Beauty Operators

3

1

Business Man

Miscellaneous, deceased, and
Unaccounted for
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The teaching profession has made a decided drop in percentage
of the graduates engaged in this work hut there are about thirty
attending colleges and some no doubt will he teachers.

Business, with

all of its related fields has twenty-two per cent of this group of
graduates.

About the same percentage are housewives and housemaids,

farmers hare Increased from a negligible number in previous years to
nine per cent of the student graduate body during this ten year period.
It may seem that the curriculum, as shown in Table 4, seem very academic,
but such subjects as social science, general science and business re
lations were much more liberal and practical than in earlier years.
Agricultural and commercial courses had been discontinued prior to 1930.
The qualifications of the teachers of these special subjects did not meet
the State Board of Education requirements, and, therefore, the depart
ments were dropped for a number of years.

It was not until 1937 that

the agricultural courses came back again and in 1938 the commercial
courses were again placed in the curriculum.

Therefore, at the beginn

ing of this period, the needs of the business and agricultural students
were not completely met.
The value of the curriculum of 1940 will not be available until
all these graduates have chosen their vocation.
The present trends of vocational interests, in comparison with
the entire student graduates* vocational Interest, is shown in Table 12.
This nay be of importance In determining the curricula of the future.
Since the school exists for the pupil, every attempt to formulate a
program for his future needs should be the problem of the school.
As has been previously stated, teaching was the profession
chosen by twenty-eight per cent of all the graduates.

In the past
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Table 12
A Comparison of the Occupations of the Last fifteen
Classes with those of all the Graduates

___
Vocation, by rank
Teachers

___

All Graduates
Per cent
28

Bank

Graduates of the
Last Fifteen Tears
Per cent

Bank

1

14.2

1

4.6

9

Business

8.6

2

Clerks

7.1

3.5

11.2

3

Attending School

7.1

3.5

13.0

2

At Home

6.1

5

10.0

4

farming

6.4

6

6.7

7

Houseworkers

6.0

7

7.1

5.5

Burses

4.4

8

5.4

8

Laborers

4.2

9

7.1

5.5

Salesmen

3.7

10

2.0

13

Office Clerks

3.3

11

4.6

10

Telephone Operators

2.9

12

3.3

12

Mechanics

0.8

13

1.6

14

Bankers

0.6

15.5

0.4

17

Medicine

0.6

15.5

0.4

17

Religion

0.6

15.5

0.0

19

Beauty Operators

0.6

15.5

4.2

11

Waitress

0.4

18

0.8

15

Barber

0.2

19

0.4

17

Miscellaneous

6.6

20

4.5

20

fifteen years it has net more competition in that other oourees of
general vocational nature have heen offered and other types of work
have become more prominent.

This le shown in that the number engaged

in farming le up one and three-tenths per cent, nursing one per cent,
commercial work one and three-tenths per cent.

Economic .conditions

have also played a part at more people have taken work as common
laborers, as clerks and as housemaids.

Many of the later graduates

are found in work that former graduates did not enter.

The types of

work that the number of graduates entered which have decreased are
business, four per cent; teaching, thirteen and el^it-tenths per cent,
and salesmen down one and seven-tenths per cent.

Some of these have

decreased because the younger graduates do not enter these fields
until a number of years after graduation.
The trend of occupations of the high school graduates is away
from the shite collar job such as the professions, to the general
vocations such as trades and manual labor.
To meet these demands the school should offer more vocational
courses and more subjeet matter of a general interest in the academic
subjects.

Since many of the graduates have not been able to continue

school beyond high school, this school should offer more finishing
courses to satisfy their needs.
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CHAPTEH 5
THE APPRAISAL 0T THE CURRICULA BT THE
STEPHEN HIGH SCHOOL GRADUATES
The aims of secondary education in the American school as given
by Koos,1 are:
1.

Civic-social-moral responsibility

2.

Recreational and esthetic participation and appreciation

3.

Occupational efficiency

4.

Physical efficiency

As one of the problems of this thesis vas to determine if the
curricula of the Stephen High School met the needs of its graduates,
the third objective, “occupational efficiency,” is the only objective
under consideration in this chapter.

Inglis2 gives the same aim, in

these words, "The preparation of the individual as a prospective
worker and producer— the economic-vocational aim.”
To determine whether the curricula prepared the Individual to
meet his needs as a worker and producer, the curricula was put under
a test from the vocational viewpoint.

A

questionnaire was made out

with questions of various types concerning the school's curriculum at
the time of the graduate's attendance.

The questionnaire, or appraisal,

was filled in by over one-fourth, or twenty-eight and seven-tenths per
cent, of the graduates.

One-half was sent to the Stephen graduates

outside of this community.

Host of the local questionnaires were

^•Koos, Leonard Y., fhe American Secondary School, pp. 167.
Slnglls, Alexander, Principles of Secondary Education, pp. 368.
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answered, during a personal interview.

More questionnaires were returned

by the graduates living in this community than were returned toy mail
from graduates living outside this locality.
In the questionnaire, the graduates were asked to state what
1.

Subjects were of greatest help for their present vocation

2.

Subjects that were of least help

3.

Subjects which influenced the vocational selection

4.

The school's influence in the present vocational selection

Comments were also requested.
Four related questions also were asked to obtain additional in
formation.

These were to state the subjects liked; the subjects dis

liked; subjects they should liked to have taken; and satisfaction with
the subjects offered while attending school.
This was done to better understand the student's selection of
electives.

A student unable to grasp mathematics easily usually will

not take as an eleotive algebra or geometry if he has any regard for
his grades.

Many boys who disliked English and who would take no

eleotive in English, marked it as a subject of greatest help in their
vocation.

Likewise some girls who disliked social soienoes gave them

as subjects of the greatest help in their vocation.

Others liked

French and German, tout gave them as subjects of the least help.

A

priest who took four years of Latin as constants, gave it as a "sub
ject disliked" but also listed it as a subject of greatest help.
A summary of the answers of 130 returned questionnaires are
tabulated in Table 13.

The table includes the questionnaires returned
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from the early graduates as veil as those of more recent classes.

She

largest numbers of questionnaires returned were from the more recent
classes, those from 1920 on.
fable 13
An Appraisal of the Subjects by One Hundred
Thirty High School Graduates
i *»

3
e

t&

•h

a
o

A

Liked

Disliked

•3
M

t :
& **

English
Algebra
Geometry
Social problems
Ancient history

87
87
70
80
31

11
33
31
18
18

48
14
34
7

24
35
10
14

American history
World history
General science
Biology
Physics

68
34
57
73
47

35
18
8
12
16

19
10
10
16
14

10
5
10
14
16

Cheais try
Latin
German
Trench
Home economics
Agriculture

36
39
5
12
56
26

10
19
2
8

6
26
0
2
25
16

16
6
6
1
8
4

Industrial arts
Typing
Bookkeeping
Music
Physical education

10
22
22
57
49

5
10
9
25
6

5
6

Subjects

2
4

2
6

11

2 8
. ?
a

3 js
*-3 ■*»

Xt rH

® V
fl *

i s
JS -H

Iffl iH

r-i 3
S-S
M 4*

24

68

2
2

2
3

4
13
2
4

4
8
4
10

3
2
1
4

8
6
10
10
3

1
8
2
2

4

72
90
12

11
7

S3

The subjects liked most la order were English, algebra, social
problems, biology, geometry, general science, music and home economics.
No attempt was made to distinguish the preference of sexes.
English naturally should receive a high rating as it has been
a required subject for all students since 1906.

Home economies which

received a much lower rating has only been in the curriculum for only
half of that time and also is a course for girls only.

Typing and

music very likely would have scored better had they been offered a
greater period of years.
The seven subjects disliked most in order of dislike were
American history, algebra, geometry, Latin, anoient history, social
problems, and world history.

An interesting fact is that no one

disliked the elective subjects such as home economies, industrial
arts, agriculture and typing.

This should be true for only interested

persons would take the subjects.
The seven subjects of greatest help in the vooation were
English, algebra, social problems, Latin, home economics, music, and
American history in the order given.

Here again subjects taught for

only a few years do not show their proper significance in the summary
of all the graduates.
The six subjects given as those of least help were geometry,
algebra, physics, ohemistry, anoient history, and biology.
is a subjeot of controversial value.

Algebra

Some plaoed algebra among the

"subject liked most," others among the subject "disliked," subjects
of "greatest help in my vocation," and subjects of "least help."
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Evidently, it is a subject which, when liked and understood, can be
used to a great extent; but when disliked, little use can be found
for it.
Among the subjects students should have preferred were two which
received such high ratings that the others were almost obscured.
two subjects are typing and bookkeeping.

These

Almost seventy per cent

should like to have taken typing end fifty-five per cent should like
to have had bookkeeping.

There were some graduates who had taken

typing which has been offered in the past three years.
fhe "subjects which, influenced my vocational selection" were
English, social problems, typing, Latin, and music.

A great many

graduates believe no subjeot influenced their vocational seleotion.
To the question, "Sid this school influence your present
vocational selection!” about one-half replied, "So," one-third said
"Tes," and the remaining one-sixth said, "Partially."

It iwas a

graduate of the class of 192? who was the earliest graduate to indi
cate that the sohool influenced her vocational seleotion.

A graduate

of 1916 commented thus:
My difficulty during my high school years was that I had no
idea what line of work I wanted to follow in the future. If
there had been someone among the faculty or brought in from
the outside for a short time to advise the astudent on
choosing a life's work, it would have been a distinct advan
tage to me. With myself, for instance, I had no idea that
my leaning toward mathematics might indicate that eleotrloal
engineering would be a good vocation for me, or that an in
clination to arrive at a result through a course of logical
deductions might be of use in the study of chemistry or
that chemistry had practical applications.
An Interesting comparison is made in Table 14 of the Choices of
men and women graduates.

The table also shows to the nearest tenth
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what per cent of the men who answered the questionnaire liked or dis
liked certain subjects as well as the subjects of greatest and least
help.

Likewise for women, it shows to the nearest tenth the rating

the women's group gave a subject.

Only the highest ranking subjects

are given.
Table 14
A Comparison of lien's and Woaen's Evaluation
of the Subjects of the Curriculum
Women

Men

80#
70#
60#
60#
50#

Subjeets liked

Social problems
American history
Algebra
Physics
Geometry

70^5
7055
5055
50#
8055

English
Home economics
Algebra
General science
Biology

Subjects disliked

Algebra
Geometry
Social problems

3055
2055
20#

American history 40#
20#
Algebra
20#
Geometry

Subjeots of
greatest vocational help

Social problems
English
Algebra
Agriculture

50#
50#
30#
30#

English
Algebra
Home economics
Latin

60#
40#
30#
20#

Subjects of
least help

Geometry
Algebra
Ancient history

20#
20#
10#

Geometry
Algebra
Physios

30#
20#
20#

Subjects would
like to have
taken

typing
Bookkeeping
Chemistry

70#
60#
20#

Typing
Bookkeeping
french

70#
50#
10#

Subjeets which
influenced
vocation

Social problems
English
Agriculture

20#
10#
10#

English
Latin
Typing

20#
10#
10#

To better understand the needs of the future graduates, Tabls
15 has been made to get a more comprehensive study of the needs of the
graduates of the last twenty years.

The forty-three graduates'
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Table 15
A Comparison of the Choices of Subjects of
Graduates of 1920-1939 with Graduates
of 1930-40
Subjects of
Greatest Help
To Me in My
Tooation
B
A
English
Algebra
Geometry
Social problems
Ancient history
American history
General soienoe
Biology
Physics
Chemistry
Latin
German
Trench
Home economics
Typing
Bookkeeping
Music

44 $
3156
23$

43$
33$
20$

Subjects o i
Least Help

A

B

19$
33$
15$
27$

15$
21$

Subjecits“T
Would
Liked to
Hare Taken
B
A

10$
10$

13$
15$
18$
16$
23$

13$

15$
15$

13$

13$
7$
10$

9$

23$
10$

18$

88$

50$

58$

61$

15$

A — Graduates of 1930-39
_______ ______________ B — Graduates of 1930-40
Note: duly subjects ranking among the highest were included.
questionnaires from the 1930-40 classes were compared by the three fol
lowing questions:
(l)
(3)
(3)

Subjects of greatest help to me in ay Tooation
Subjects of least help
Subjects I would like to hare taken

The first percentage is of the classes of 1930-29; the second that of

1930-40.

Both groups agree that English, algebra, Latin, and ausic were

among the subjects of greatest help to ae in ay vocation.

In subjects

of least help both groups agree on algebra, geometry, chemistry.

In

subjects they should liked to hare taken, both groups desired typing,
bookkeeping, chemistry, and Trench.

She percentage liking to take typing

is les9 among graduates between the years 1930-40 because the school
curriculum offered it in the latter part of this period.
Some typical answers given are as follows:
(a)

A lawyer said he wished that he could have had typing and

bookkeeping instead of third and fourth year Latin.
(b)

One graduate in this group desired more commercial work.

(Evidently others considered bookkeeping and commercial arithmetic ade
quate.)
(o)

One of the two 1906-12 graduates engaged in farming com-

aented thus:

"The high school courses of the past were designed to

fit pupils for college entrance... High schools should offer more prac
tical work."
(d)

Some of the great number who wanted commercial work in the

last twenty years commented thus:

"I think it would help in whatever

vocation a person chooses.11 "I would liks to have been able to type
while attending college."

"With the fundamentals of commercial work

learned in high school, one has a much better chance in a business col
lege for advancement and placement."
(e)

One girl said that she was dissatisfied with a course be

cause she waa compelled to take geometry.
la the chapter on the study of vocations, the failure to give
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adequate commercial training to meet the needs of the graduates caused
the most severe eritioisa of the curricula.

The appraisment by the

graduates reiterates this criticism.
To the last inquiry, "Considering the fact that this is a small
high school, were you satisfied with the subjects offered while attend
ing school?"

Many of the graduates, because they were asked to con

sider the fact that a small high school is limited in scope of subjects
due to lack of adequate finances and small enrollment, did not feel
qualified to answer.

Only 113 committed themselves on this question.

Table 16
In Appraisal of the Curricula
by the Graduates

19051913
Satisfied
Satisfied with one reservation
— would like to have had
1. more commercial
2. more home economics
3. more music
4. more agriculture
5. no geometry

Graduates of Classes
1913- 1920- 19301929
1940
1919

Total

4

5

6

25

60

4
1

1

14

20

3

3
3

39
1
4
3
1

1

Hot satisfied
Total

1
4

4
112

Table 16 shows the following results:
(1)

Sixty graduates were satisfied.

(3)

Thirty-nine were satisfied but added they should have liked

typing or bookkeeping or both.
(3)

Tour would have been satisfied had more musio been given.
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(4)

Three wanted agricultural courses.

(5)

One wanted hone economics training.

(6)

One did not want to take geometry.

(7)

Tour dissatisfied graduates gave no reason.
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CHAPTER 6

COHCLUSIONS AID JfflCOMMEHDATIOTS
Conclusion
This study of the Stephen High School graduates has had hut one
▼lew, namely:

Hare the

curricula offered hy the school net the

vocational needs of Its graduates?
The findings of the study any he summarised In the following
facts:
1.
studied.

The five curricula of 1909, 1912, 1920, 1930 and 1940 were
The curriculum of 1909 was largely classical with pre-collage

training as its prime objective.

In 1912, many vocational subjects

wore added, such as four years of agriculture and some commercial
work and home training.
evident in 1920.

The beginning of a fused curriculum beoamo

German and french were Introduced and fewer courses

In Latin were offered. Agriculture and commercial subjects were dis
continued.

Xn 1930, the subject matter of most courses became more

general and mere praetieal.

The currleulum retained Its pre-college

requirements but dropped some of the formal disciplinary materials.
Two years of Latin were retained but all modern foreign languages
were discontinued.
riculum.

Languages now played a minor part In the cur

In 1940, agricultural and oommerclal courses were again

added, but pre-college requirements were still met.
2.

Approximately thirty-five per oent of the graduates of the

Stephen High School are now residing in the Stephen community.
four per cent live in other parte of the state.
of the graduates remain in the hone state.
in the four following states:

Thirty-

Thus seventy per cent

Twenty per cent are living

North Dakota, California, Illinoie, and

.
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Washington.
3.

Ia the occupational pursuits of the graduates, twenty-eight

per cent beoame teachers, twenty three per cent entered business and
related fields, seven and one-tenth per cent are attending school, six
and one-tenth per cent are at hone, six per cent entered professional
work (exclusive of teaching), five and four-tenths became farmers, five
per cent became houseworicers and four and two-tenths becaae common
laborers.

When 156 women married, thirty-two per cent of the graduates

became housewives.
fession.

Host of these women came from the teaohing pro

This left only nineteen per cent of the graduates teaching

in 1941.
4.

The appraisal of the curricula was given by twenty-five

per cent of the Stephen High School graduates.

The seven subjeots of

greatest vocational help to these graduates were English, algebra,
social problems, Latin, home economics, music, and American history.
Women ranked English, algebra, home economics, and Latin as the four
most valuable subjects and the men ranked social problems, English,
algebra, and agriculture.

The graduates of 1920 to 1930 and 1930 to

1940 agreed that English, algebra, Latin, and music were of the
greatest help in their vocations.

Among the graduates, all groups ex

pressed the desire of taking typing and bookkeeping.

Sixty per cent

were satisfied with the curriculum as it was, thirty per cent more were
satisfied but expressed the wish that they might have had typing,
bookkeeping or both.
In the early years of the school the curriculum was primarily
pre-collegs and since it was the objeet of the pupils that attended
high school to enter colleges for professional training, it met their
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needs.
The curriculum hat alto set the need* of the student* of rob
ot quent clattet who wlthed an academic training to enter college* for
further education.
Courts* In agriculture were contained In the flrit curriculum
to fulfill the needt of the graduate! who Intended to remain in thit
community.

The inclution of four unlta of agriculture in the early

yeart of the school's hietory, however, wat not Justifiable at the
percentage heoomlng farmer* wat decidedly small.

In the more recent

yeart, the number of graduates who have become farmer* hat increased.
Your yeart of agriculture, third and fourth year subject* alternating,
amply take care of the future farmers vocational training in a
secondary school.
Courses in home training, such as home economics, were not given
until 1920.

Previous to that time, the graduates who became housewives

had had no speolal training except a half year unit of sewing.

Vow

with two yeart of home economics training in a four year high school
the ueede are quite adequately met.

However, another year of home

economice should be encouraged at one-third of the former graduates
have become housewives and the percentage is likely to continue.
The sharpest criticism of the curricula has been that it has
not net ths commercial needs of its graduates.

Bookkeeping was offered

at times undsr the curricula of 1906-1912, 1912-1919, and 1920-1930, at
wore also commercial arithmetic, commercial law, and commercial geography.
Because the community was rural, the school overestimated the agricultural
possibilities and lagged behind in presenting a curriculum that offered
business training as typing.

In the very reoent years, typing has been
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added to the curriculum.
After consideration la made of the location and population of
the school, the number on the teaching staff, the financial condition
of the school district and the pupil personnel, the school has met most
of the needs of the graduates.

Ninety per cent of the graduates felt

that the curriculum had met the needs of its graduates adequately in
every respect but one, and that in commercial training.
Recommendations
The basis of the recommendations will be the vocational needs of
the future pupil.

The early school curricula were designed to meet the

needs of a selected group of pupils in a community.

At that time, a few

decades ago, an eighth grade eduction was considered adequate for many
types of work and for soeial-elvic training.

low the same pupil needs

a high school education to meet the competition for a similar position.
Because only about one-third of the Stephen High School graduates seek
further education. It becomes the duty of the school to serve as a
finishing school for the community.

"Upon the secondary school, there

fore, devolves the task begun by the elementary school of insuring
command of socially useful processes and of promoting sympathetic
acquaintance with democratic aims and procedures.

Since few students

will have further educational contacts, the secondary school must lead
each boy or girl to think realistically concerning his own personal
problems and to make constructive plans for the future.

Whatever the

secondary school fails to do in developing general competence will for
the most part, remain undone."1

Therefore, high school training is of

prime importance for the welfare of the pupils in any community and these
Eckert, Hath 1., and Marshall, Thomas D., "#hen Youth Leaves School,"
The Regent1s Inquiry, (1938) pp. 4-5.
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recommendatlon* for a curriculum will be designed to Beet the needs of a
greater percentage of pupils than in the past.
The future curricula must consider several factors.
factor is that its objective# are:

One general

health, citizenship, worthy use of

leisure, worthy hone membership, fundamental processes and vocational
and character training.

Another general factor is that subjects are

offered which are required by law or regulation of the State Department
of Education.

Recent tendencies have permitted considerable leeway for

local schools.

The third factor ie the college requirements which are

now of minor importance.

Scholastic ability le now usually considered

as a standard rather than subject pattern to permit collegiate entrance.
Some local factors to be considered in building a curriculum are:

(l)

What type of training should be given (commercial, general, agricultural,
or home economies), (2) the number and qualifications of the teaching
staff, (S) the cost of instruction, (4) the students' needs, and (5) the
eem?:unitie« opportunities.

The type of training in a school of this

com unity should be largely, (a) agricultural, because the majority of
the community is engaged in agriculture and an increasing number of
recent graduates are entering that occupation, (b) home training because
a large percentage of the women graduates become house wives end
housemaids, (c) commercial, because most people needs some commercial
training and many enter business, and (d) general, because it must meet
the needs of those pupils who Intend to continue their educations1
training.
When considering the fifth local feutor, the community*s oppor
tunities in vocations, there should he training for those remaining in
that community, but there also should be the best possible training for
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the graduate* who leave the comrmnl ty.
On the basis of these factors given "by Langfit, Cyr, and Newson,*
the following senior high school curriculum Is proposed for this com■unity.
Bequired for all Senior High School Pupils
English

two years

two credits

World History

one year

one credit

American History

one year

one credit

Social Prohlams

one year

one credit

Physical Education

three years

one credit

(Economics, Sociology, and Government)
She above six credits are required for graduation.
Elective Courses
Agriculture

Some Training

Commercial

Agriculture I

Home Economics X

Typing 2 years

Agriculture IX

Home Economics XX

Shorthand 1 year

Agriculture III

Home Economics XXX

Bookkeeping 1 year

Elective subjects from the list below should be chosen to aeet
the graduation requirements of 12 units.

Other subjects, such at

mathematics for engineers, will depend on the needs for the chosen
vocation sad thus should be selected accordingly.
English - 3rd year

Typing

Latin X

Business English

Bookkeeping

Latin XX

Business Arithmetic

Commercial Education

Biology
Chemistry

Algebra

Physics

Geometry

Everyday Life
Health - Safety
_
Conservation

lLsngfit, Cyr, Bewson, The Small High School at Work, pp. 205-208.
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To meet the need* of the graduates of the future, the opinions
end recommendations of the past graduates should he given careful
consideration.
Since English Is the basis of expression, understanding, and
appreciation, two years of that subject have been included with a third
year as an elective for all pupils.
should be required for all.

Three years of social science

These social sciences include world

history, American history, and social problem (civics, economics, and
sociology).

Three years of physical education for one credit should

also be a constant.
In the general course, which is intended for those who continue
further educational training at colleges, no specific subjects outside
the constant s are required.

Electives for them should be chosen for

their future work.
In the vocational curricula, three courses of agriculture,
three courses of hom economics and four units in commercial are offered.
To complete the requirements for graduation, enough units from
the elective group will have to be chosen.

Among the electives are:

Third year of English
Two languages
Three units of natural science
Three units of mathematics
Everyday U f a (health, safety, and
conservation)
Bookkeeping
Typing
Business English
Business Arithmetic
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Typing and "bookkeeping should he elective to the pupils who are
not taking a commercial course.

These subjects are listed as

electives because the graduates have expressed a desire for then.
This curriculum organisation could be given by the Steven
school under its present setup.

Plans could be made to include all

the subjects by alternating subjects in different years.

The school

plant at present is adequate.
The curriculum would function to a better advantage if the
enrollment were increased.

To do this several well-planned measures

should be taken:
1.

Enlarge the district - to give school more people and to

supply adequate transportation.
2.

Provide better guidance for the pupils who do enroll to pre

vent *drop-outs."

C. R. Allen, the "father of Vocational Education,"

states, "one-half of those who enroll in high schools never graduate."1
3.

4.

Offer changed graduation requirements.
a.

General diploma for academic courses

b.

Vocational diploma

Mo failures - pass all pupils on the basis of work done,

not by marks.
Prom an administration point of view this study should instill
in an administrator, that not his will, but the pupil's needs, should
be met.

The problem should be considered and attacked from within the

organisation and not from the outside.

^Allen, C. S., "American Magaslne," (March, 1933), Vol. CXIII, Ho. 3
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